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Introduction*
Maria Montessori discovered monumental insights about what children are ready for and her insights continue to shock and amaze.  Tales of Montessori curriculum are met with skepticism and disbelief by those who cannot imagine young children tackling lessons and responsibilities usually reserved for older students. 

But what of adolescents?  For what important work are young adults ready, but not asked to complete, because they are underestimated?    

Simply put, the adolescent is ready to save the world.  

Adolescence is the age when the political world comes alive.  No longer are political discussions at the dinner table boring; no longer are the routines of school and sports enough; no longer are explanations for social ills satisfactory.  The adolescent wants more; she wants justice.  

By the time a child reaches adolescence, she has absorbed thousands of direct and indirect lessons about justice.  From punishments at home to crime movies to observation and experience of societal inequalities, she has received diverse and contradictory messages, but she understands that whatever justice is, justice is of tremendous importance.  Justice may be liberal or conservative, religious or secular, but however justice is defined, the adolescent wants it for herself, wants it for the world, and wants to play a key role in bringing it about.  

Yet, paradoxically, the childhood belief that “you can do anything you set your mind to” falters at precisely the time when their minds fill with the world-saving tasks they wish to accomplish.  Just as their dreams and aspirations to make the world a better place take off, their evaluations of what is feasible sink.  

Why?  

Shouldn’t we expect just the opposite?  Should not the discovery of dozens of world-saving possibilities convince adolescents that now, more than ever, “anything is possible?”  

I think it should, but that it does not because adult leadership falters.  We are like those disbelieving skeptics who scoff at the notion of a four-year old learning cursive.  Lacking a clear framework, we sell adolescents short.  We continue to expect great academic work, but when it comes to transforming society, our expectations level off at time when they should skyrocket.  

Canadian adolescent Craig Kielburger grabbed international headlines when his youth organization, Save the Children, generated major media attention on child labor.  Magazines labeled Kielburger as exceptional, but I don't agree.  

Rare is the adolescent whose nascent hunger for justice is nurtured at just the right moment with spectacular results.  Common is the adolescent waiting to be unleashed on injustice.    

Maria Montessori’s later writings show that she grasped—indeed, discovered—this truth, and she challenged us to integrate an understanding of peace and human history into education.  And yesterday, Pat and Larry Schaefer masterfully showed us where to begin this great task: with the inspiring power of the Whole Human Story.  

But can education and peace be learned and practiced without understanding the nature of justice and human rights? 

Such big and vital ideas.  Ideas so essential to internalize.  How can we ignite the creativity of adolescents through the exciting story of freedom of expression?  The dramatic story of equality before the law?  The very special story of the right to education?

Consider two linked questions: 

1) How should we teach justice and human rights?  

2) And, historically, how have human rights been fought for and created?  

I believe that these two linked questions should provoke parallel answers.  

I believe that the unifying themes of the story of human rights can guide us to create a curriculum of justice and peace that resonates with those same themes, while at the same time, stretching the boundaries of critical Montessori concepts, such as self-discovery, peer teaching, and the preparation of the learning environment.  

Just as the child’s transition to a new level is marked by the need for expanded boundaries, we educators are now ready to expand our boundaries.  

But in order to implement such a curriculum, we need to craft inspiring concepts with which to entice young adults into the study and practice of justice and peace.  I have done my best to draft a few such concepts, but they should be seen as a rough draft, as an illustrative starting point.  

Though not mutually exclusive, a concept-based approach to teaching clearly differs from a historical or chronological approach.  The obvious power of the latter was made clear to us in full color with the Timeline of the Human Story.  Such an approach clearly has many exciting milestones with which to capture the imagination.  

Such an approach might begin with the ancient story of the Cyrus Cylinder, which some have described as the world’s first charter of human rights, predating the Magna Carta by more than one millennium (see the timeline in Figure 1, which lists human rights milestones).  

And in the year 539 BCE, Persian troops entered the city of Babylon and Cyrus became King of the Four Corners of the World.  And, following a long tradition, King Cyrus placed a sealed document—the Cyrus Cylinder—under the walls of Babylon as a foundation.  But this document expressed respect for humanity, this document promoted a form of religious tolerance, and this document spoke out against slavery.  

It’s a good opener—one that provokes the imagination.  And the story would continue with Arabia’s Charter of Medina, with England’s Magna Carta, and with the three documents that many consider the founding canon of modern human rights, emerging from the violence and struggle of the American Revolution, the French Revolution, and World War II.  

U.S. Declaration of Independence

“We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness.”  So wrote Thomas Jefferson in 1776, in the Declaration of Independence.  What a bold and breathtaking statement about the equality of all people!  

Well, of all men anyway.  

Well, of all white men.  

Well, okay, white men with property…  let’s try France instead.  

French Declaration of the Rights of Man and Citizen

In 1789, the French boldly proclaim a Declaration of the Rights of Man and Citizen asserting that “Men are born and remain free and equal in rights.”  In France and its empire, the declaration resulted in granting civil rights to religious minorities—first the Protestants, then the Jews—and then, at least temporarily, to black slaves.  For Maria Montessori, the highlight of the French Revolution’s Declaration was the right to an education, but she was, of course, indignant about what had since become of that essential human right (Montessori, 87).  

Universal Declaration of Human Rights

And, of course, the 1948 Universal Declaration of Human Rights (UDHR), which finally made the unqualified statement that “All human beings are born free and equal in dignity and rights.”  Period.  

I will say more about this vital document, but for the moment I would simply share what is perhaps obvious: that the Universal Declaration is the fulcrum of the entire story of human rights. All other parts of this story are divided into the chapters that came before and the chapters that came after this breathtaking document.  Whatever one’s curricular approach, the Universal Declaration must play a central part.  

What About Minorities?

One frustration with the common emphasis on these documents is their Western bias which often tells an overly flattering story about Europe and the United States and their great thinkers and leaders, despite the savage exploitation and systematic exclusion of women, people of color, the working poor, queer minorities, and other groups.  

I concur with this critique, but also think this major flaw can be twisted into an asset.  The exclusionary nature of earlier documents can provoke outrage in students, motivating them to dig deeper and read compelling arguments about why the slave-owning Jefferson’s statement ought still be viewed as a monumental leap of progress, even though its shortcomings were, in 21st century hindsight, equally monumental.  

For example, indignant students would likely need little provocation to unearth the many lesser-known, but crucial documents and events that didn’t make it into the canon’s trinity of human rights documents.  

To mention only one, consider the Declaration of Principles of the Women’s Rights Convention in Seneca, NY, one century earlier, in 1848: It begins “We hold these truths to be self-evident: that all men and women are created equal” and concludes “Man has endeavored, in every way that he could, to destroy her confidence in her own powers, to lessen her self-respect, and to make her willing to lead a dependent and abject life.  Now, in view of this entire disenfranchisement of one-half the people of this country…we insist that [women] have immediate admission to all the rights and privileges which belong to them as citizens of the United States.”  

The Power of Concepts

Now from this brief excursion into human rights milestones, I hope it’s clear that a chronological approach is not only viable, it’s an exciting way to proceed.  But I would like to try something a little different: a concept-based approach where this chronology plays a supporting role, rather than a guiding role.  

In my own teaching, I find that student writing is often weakest when evidence is ordered chronologically.  Conversely, I find that organizing arguments and evidence around concepts often yields tightly focused and resonant claims.  

And concepts are vitally important.  In 1932, Montessori wrote that “a clear concept of peace does not figure among the countless ideas that enrich our human awareness” (p. 4).  And she was right: until the Universal Declaration in 1948, the guiding concept of peace was negative, meaning the absence of war.  This would not do.  
Existing Human Rights Concepts

In approaching the subject of human rights, there are many possibilities to choose from.  Civil and political rights on the one hand, and economic, social, cultural, and environmental rights on the other.  One could also focus on the three interlocking qualities of human rights: they are natural (inherent), equal (everyone), universal (everywhere) (Hunt, 20).  

These are all excellent concepts, and our students need to understand them, but pedagogically, I’m unsatisfied with them, because I can’t present them to students as new and perhaps a bit mysterious.  Clearly there’s much my students would not know about each of these concepts within the human rights context, but that’s not the same as a totally new concept that catches their ear and pulls them in.  As someone put it yesterday, we need to share a handful of enticing concepts, so these heroic minds will seek out and discover other important concepts.  

Figure 2 serves as an outline of my remaining remarks and summarizes three human rights concepts and three pedagogical concepts that are central to my argument today.  I’ll begin with Kant’s Roadmap to Peace and the other two human rights concepts, and conclude with the right-hand column, which includes three curricular concepts.  

Kant’s Roadmap to Peace

In the 18th century, the philosopher Immanuel Kant envisioned a generations-long Roadmap to Peace, through which societies would gradually be weaned from war, while simultaneously nurturing a powerful Seed of Enlightenment and a growing sense of cosmopolitan community.  
This vision was eutopian, rather than utopian, because utopia is a fictional concept, a place that does not and cannot exist.  An eutopia, by contrast, assumes a perfect place that exists and can be reached.  Utopia lets us off the hook, because it’s a fiction.  But eutopia forces us to acknowledge that we have work to do.  Utopia is fanciful and fun.  Eutopia is steeped with both promise and challenge, and so it is actually a more discomforting idea, despite—because of—its implicit assertion that sustained world peace is possible and overdue.  If world peace is within reach, as Kant’s Roadmap to Peace insists, then what are we doing with our lives?  

European society from the 8th to the 18th century was predicated on permanent war, but critics emerged from religious orders that challenged the ruling warrior class, arguing that war was not part of the natural or divine order, but a deviation from it.  According to historian Michael Howard, “It was then that peace, the visualization of a social order from which war had been abolished, could be said to have been invented” (p. 6).  

Not only the language of rights, but also the logic of rights, rapidly spread.  This led to the abolition of official torture in the West.  This was the moment when human rights became widely accepted.  

A key part of this movement, Immanuel Kant believed in an innate perception of a universal moral law.  Kant’s generations-long process would wean societies from war though the incremental creation of governing institutions that made war less and less attractive, while simultaneously nurturing a “seed of enlightenment” and a growing sense of cosmopolitan community that would make societies hospitable to each other, not all the time, but more and more with successive generations.  The Roadmap envisioned a world of constitutional republics.  
It was a remarkable vision, and one that continues to play out.  There are many examples. Let me share two: the Constitution of the Mexican Revolution and the Universal Declaration of Human Rights.  

Example: Mexico’s Constitution of 1917

It was 1917, the peak of the decade-long Mexican Revolution.  It was an exciting time.  The Russian Revolution had just begun, and in two years time the democratic Constitution of the Weimar Republic of Germany would be drafted.  It was a time of hope and Mexico’s great thinkers articulated an eutopian vision in this great document: 

Article 3: All public education, including university education, shall be free.  

Article 27: The State will regulate the exploitation of natural resources based on social benefits and the equal distribution of wealth. 

Article 123: workers shall have an 8-hour work day, a 6-day work week, a minimum wage that was equal across genders, and the right to organize and go on strike.

In 1917!  This was cutting edge!  But, of course, despite major progress in the 1930s under President Cárdenas, Mexico soon endured a seven-decade-long authoritarian regime, but an authoritarian regime whose popular legitimacy came from implementation of some of the progressive benefits spelled out in the 1917 Constitution.  

This was Kant’s Roadmap to Peace in action: eutopian vision, incremental progress.  

Example: UDHR Shows Progression of Language

The second example is the gradually progressive language of successive declarations of rights.  After the Holocaust, other language around human rights changed as well.  The 1789 French Declaration had blamed “ignorance” and “neglect” for government abuses, but Nazi death camps could hardly be explained by neglect, and so the UDHR referred instead to “Disregard and contempt or human rights” and “barbarous acts which have outraged the conscience of mankind.”  

To be sure, these bold promises of the UDHR had no enforcement mechanism, yet they have had a profound impact for 60 years and counting.  UDHR was not the culmination of a consensus on human rights, it was the initiation of that protracted process (the timeline in Figure 1 notes a number of the steps in this process). 

Unsung Heroes

Let’s talk about the concept of Unsung Heroes.  Figure 2 provides a good sound byte of this concept: “Grassroots activists do the work.  Moderate establishment takes the credit.”  But let me approach this concept from a different angle, with the following statement:

Dr. Maria Montessori

was

a radical.

In 1937, she wrote that “The aim of education is not to teach facts; education has remained at an absurdly inferior level by comparison with the progress humankind has made in other fields…There is good reason to regard education as a tyrannical and dictatorial coercion exercised over every aspect of children’s lives”  (Montessori, 125-126).  

Maria Montessori was a radical, and she was a mature radical.  Many people absorb radicalism in their youth, but become more moderate with age and experience.  But Montessori followed a less common, and often more powerful trajectory, of growing increasingly radical with age, as experience and repeated tests of her bold ideas increasingly convinced her of the dire need for a revolutionary approach to all aspects of education, which she came to recognize as the work of creating peace.  No hotheaded youngster, she was 66 years old when she denounced education as “tyrannical and dictatorial”!  

In approaching the subject of human rights education, it is worth noting Montessori’s radical nature, because the advancement of human rights has been, and remains, the task of radical thinkers / radical activists.  To be sure, history routinely gives the credit to moderate institutions and individuals.  

Consider Senator Hillary Clinton’s recent emphasis of President Lyndon Johnson’s role in passing the Civil Rights Act of 1964, in which she downplayed the role of Dr. Martin Luther King. Setting aside the racial dimension of this campaign gaffe, this was a classic example of giving credit to the moderate establishment, when credit is so clearly due to the radical activists that forced the change to happen.  

Thus when we consider the evolution of the idea of human rights, it is essential that we “look beyond the headlines.”  There are almost as many examples of this trend as there are human rights victories, but let’s just look at two examples: the UDHR and the end of the Cold War.  

Example: Agitating for the UDHR

Now the usual story—at least the one taught in this country—is that the United States, the United Kingdom, and France led the way for the UDHR. 

But, it was religious, labor, women’s, and civic organizations, as well as smaller Latin American and Asian states that demanded HR be included in the charter of the fledgling U.N.  The U.S. State Dept. had other priorities and didn’t want to include it, but they were under relentless pressure from the American Jewish Committee, the Joint Committee for Religious Liberty, the Congress of Industrial Organizations, the NAACP, and many others (Hunt, 202-203).  These activists may only get a footnote for their trouble, but that’s always where the action is / where the pressure comes from.   

I call this the “Amnesia of the Throne.”  The King always thinks the good ideas were his own, but of course the good ideas usually come from the cacophonous throng of civil society.  

Example: Reagan and the Fall of the Iron Curtain

Another example comes in 1989-1991, with the Fall of the Berlin Wall and the collapse of the Soviet Union.  Now, I don’t know if you’ve been reading the same articles I have, but in the last two months of presidential campaign related articles, I can’t count how many times I’ve read that Ronald Reagan single-handedly won the Cold War.  

Forget labor and independence movements like Solidarity in Poland. Forget all the unsung heroes who died, especially in the 1980s, in thousands of small acts of rebellion, all of which had a decisive and cumulative impact.  Unsung heroes, like Lech Walesa, who specifically invoked the language and universal principles of human rights, invoking them as binding on their Soviet Masters.  No, it was supposedly just Reagan.  

Learning Human Rights through Praxis

Note that in both examples, these unsung heroes learned the human rights tools of justice and peace through praxis—through action.  Reading and talking has consistently been essential, but insufficient, and so it is for our students.   

The Wildfire of Dignity

When the spark of human rights vocabulary and expectations arrives among a marginalized country, it ignites a Wildfire of Dignity, that sweeps across the land, thwarting all attempts to fully extinguish it (see Figure 2). 

Prior to the arrival of human rights vernacular and organizations, the impoverished people of Peru, walked with their shoulders slumped.  But now, when I work in the shantytowns, I still see poverty, but I also see the mark of the Wildfire of Dignity.  Dozens of copies of the Universal Declaration posted here and there.  

Proud speeches at community meetings,

stomachs still empty,

but now they are hungry.

The Wildfire of Dignity is a beautiful and inadvertent inferno.  Human Rights tools were brought to Peru in order to help Peruvians transform their government, and this process has begun.  But a much faster process has already made far-reaching progress, which is the transformation of self-perception.  

If I had to pick an all-time favorite book title, it would be Paulo Freire’s fourth book, which was published posthumously.  It is titled Pedagogy of Indignation.  Each day Freire asks me: “Paul, have you taken your daily recommended allowance of Indignation?”  I confess: I have fallen behind on my vitamins.  But I’m working on catching up.  

Now, the vernacular of human rights has focused principally upon how states treat individuals.  For example, the Magna Carta was unusual for its time because it limited the power of government, which has been the focus of most human rights initiatives.  

And this emphasis on the state makes sense since, as Dr. Martin Luther King recognized, our government—governments throughout history—have been the greatest purveyors of violence.  

But the Wildfire of Dignity teaches us the importance of how the language of human rights shapes our perception of the injustices we confront.  And, as human rights scholars have pointed out, this helps us see each other as autonomous individuals possessed of free will.  

As Larry Schaefer mentioned yesterday, Lynn Hunt argues that 18th century fiction, especially novels, did much of the groundwork in preparing humanity for widespread acceptance of the idea of human rights.  Because then people could feel, viscerally—they could feel empathic emotional pain—and the notion of universal, equal rights could take hold. 

In this way, in a country where a state’s repressive behavior barely changes, the introduction of human rights organizations and expectations can still have a profound impact.  In particular, human rights vernacular teaches marginalized individuals to awaken and realize that they are a valuable part of humanity.  

And when this profound idea is sparked, it is difficult to suppress.  The Chinese government brought out all their fire extinguishers to Tiananmen Square, but the Wildfire resurfaces again and again.  

During my senior year of high school, one of my English classes was debating the existence of free will.  Three students insisted that individuals always had free will, even with a gun to the head.  The rest of the class unanimously disagreed, arguing that if your life was threatened, you didn’t have a real choice, and thus lacked free will.  The three students held their ground, insisting that though highly unattractive, the choice to die was still a choice, and the victim had the free will to choose it.  

Two groups: three students for free will; 22 against.  Can you guess which group went to Montessori school? (James Moudry, Abbey Showalter, and me).  

Once the Wildfire of Dignity is ignited, it is difficult to extinguish.  And once young people have normalized justice, universal equality, and free will, it is there to stay.  

This brings me to my second, parallel set of concepts—pedagogical concepts—and the question: How can students best learn the concept of peace?  

Justice and Peace Curriculum Elements

Kris Schaefer posed a question that resonates: “How do we make peace concrete?”  Let us engage her question. 

I am repeatedly struck by Montessori’s tremendous optimism and relentless will to dig beneath strife to find not just a silver lining, but a silver foundation, a foundation of, in her words, “immeasurable depths of goodness and a spirit of sacrifice that history has hidden and of which humanity is unaware” (Montessori, 138).  “We cannot keep a society that is threatening to fall to pieces intact with people whose only training is in a trade that will earn them a living.  We need whole human beings” (pp. 130-131).  And as someone said yesterday, young adults must “create themselves as just members of society.”  

Practical Justice

In the coming years, Montessorians must create a new generation of hands-on Practical Justice materials that invite adolescents to practice social change, that stealthily continue the process of personal transformation through self-discovery, and that are  beautiful in their design.  

Practical Justice draws inspiration from the Practical Life work that instills a sense of competence and self-worth at a young age.  Just as Practical Life teaches children that they can initiate and successfully complete important work, Montessori environments for young adults must offer exercises in Practical Justice.  Consider a typical Practical Life tray.  The child goes to the shelf and selects a tray that contains everything she needs for the exercise: crackers, peanut butter, knife, plate, napkin.  This approach is viable for Practical Justice.  Imagine the Letter to the Editor tray, or the Calling the Governor exercise.  Each classroom tray has everything the student needs: addresses, phone numbers, sample letters, tips for making phone calls, instructions, today's newspaper, ideas for getting started.  

But the motivations of the young adult are multiplied.  The young adult, like the child, is driven not by adult-set goals, but by her own drive for self-perfection.  But at the same time, the adolescent is driven by a desire for justice, and a yearning to be a principal creator of justice in the world.  

Once she has received the appropriate lessons, the young adult can go to the shelves and choose to catalog the country of manufacture of each piece of her wardrobe and research labor conditions provided by corporations.  The student can choose the global warming tray, which provides everything he needs to conduct an energy audit on one classroom in the school.  A multitude of possible exercises exists.

Radically Egalitarian School Governance

How do young people create good, healthy communities?  I don’t have an answer, but I do have an observation: Whatever the specific process, for young people to create good, healthy communities requires that young people take charge of their communities.  

Okay, not a particularly radical idea.  We already do lots of this, right?  

But Maria Montessori is a difficult taskmaster, and she is not satisfied: “When [the child] has freed herself of the oppressive adults who act for her, the child also achieves her second goal, working positively toward her own independence” (Montessori, 64).  

Sounds unkind, but she doesn’t mean that the adults are mean-spirited, but rather that their well-intentioned efforts are, inadvertently, tools of oppression. Oppression is defined as an act of using power to empower one group at the expense of disempowering, marginalizing, silencing, and subordinating another group.  

What am I talking about?  Four words:  No Child Left Behind.
But seriously, though the oppression of high-stakes standardized testing makes it easy to distance ourselves from Montessori’s critique, I don’t think we want to do that.  I think that her harsh claim can help spur us to epic heights of Radically Egalitarian School Governance.   

What I’m saying is that one way to teach human rights to adolescents is to charge them with serious responsibilities in the decision-making and administration of their school.  Input, sure, but even if the input could be gathered and implemented by the adults, the very process of inclusion of young adults models universal equality -- including mistakes, errors that cost the school money. And the younger cohort of students watches the oldest cohort model this through their participation in school budgeting, school hiring, curriculum development, and more.  

Last year I taught a course on Urban Political Change.  Legendary Macalester teacher Chuck Green dared me to give the students six weeks of the syllabus in the form of a completely blank page.  They had to design everything.  Readings, activities, systems of assessment, rubrics, everything. 

The students designed and directed amazing original simulations on immigration and on Mall of America expansion.  They hosted prominent guest speakers.  They conducted site visits and volunteer work at homeless shelters.  One day they invited former legislator Myron Orfield to class and he described a case of school segregation in Apple Valley.  So, the students responded to Orfield’s claims by initiating a field trip to Apple Valley to visit the school site and interview district officials.  It was amazing, it was my most radically egalitarian teaching and learning experience ever, and it has already transformed every class that I will teach in the future!  

Many Montessori schools have already begun this, but I think we can go farther.  Might we risk entrusting a portion of a vital capital campaign, to our young adult students?  It would be risky.  It might fail spectacularly.  Or it might exceed our expectations.  The glossy mailings might not be as glossy and professional, but they might be more powerful.  Again, Craig Kielburger.  I want you to believe that he was not exceptional, even if his story is.  I believe that thousands of Craig Kielburgers march—or meander—through our classrooms, but leave untapped.  

How much is enough?  If you are comfortable and confident with what you are doing, it’s probably not enough. 

If you, the adult guide or facilitator are not using your own gifts to the fullest, then you have probably gone too far, abdicating your role entirely and withholding from the young adult the crucial training and insights you have to give.  

But if you are uneasy.  If, as you fall asleep at night, you are a bit worried that you have gone too far, that’s probably just right. 

The Civic Engagement Prepared Environment

For young adults to fulfill Kant’s Roadmap to Peace, Montessorians must innovate an approach to preparing the learning environment outside the classroom, so that young adults can initiate breathtaking civic engagement projects, some of which must fail.  

Why must some projects fail?  Well, for one thing, if they all succeeded Kant wouldn’t be pleased, since he envisioned a fitful and troubled progression toward eutopia, and then my elegant framework would be displeasingly asymmetrical…

A Macalester student recalled an insight I had provided him.  He said: “Paul, in that one advising meeting, when I told you that I always got everything that I applied for, you told me if I was always succeeding, I wasn’t pushing my limits.  You told me that people who always succeed, are not ambitious, because they are too cautious in their vision.”  

A focus on process instead of outcome allows us to not worry about failed tasks and instead focus on successful individuals.  If all your students succeed 100% of the time, it is unlikely you are a process-oriented guide.  Most likely, you are an outcome-oriented teacher—albeit it a damn good one.  

Montessori tells us: “We must construct an environment for the child in which he or she can be active!” (p. 61).  “Constructive education for peace must not be limited to the teaching in schools” (p. 27).  

A casual way of saying all this is that “we must get adolescents out of the classroom to learn in the real world.”  A more precise, Montessorian statement of this important idea is that Montessori educators must prepare a learning environment whose reach extends well beyond the classroom.  Thus, field trips are not enough.  We need to train Montessorians in the novel task of preparing the out-of-classroom environment—an environment over which they exert far less absolute control.  This is new terrain.  To be sure, Montessorians have long applied the principals of Montessori philosophy and method to the planning of learning experiences outside of the classroom, but these approaches have been piecemeal.  This new environment includes elected officials, activists, grassroots organizations, movement participants, movement targets and opposition figures, and more. 

Sudanese genocide.  How do you prepare this part of the environment?!  

Much closer to home, but also very difficult: How do we prepare a caucus—and for non-voting teenagers at that—how do we prepare a caucus when we don’t control it?  One thing we can do is prepare the student for the civic engagement environment, but how can we prepare the environment itself?  And if we should prepare it—if—what does that mean?  Surely we can’t do the same thing we do with a classroom, so what then ought we do?  How can we distill the core process of ‘preparing the environment’ in order to creatively apply this essential Montessori concept to this new and essential learning environment?  This is a daunting task, and one I have only begun to think about, but I think it warrants discussion and consideration.

Conclusion

Kant’s Roadmap to Peace, Unsung Heroes, and the Wildfire of Dignity.  Practical Justice, Radically Egalitarian School Governance, and the Civic Engagement Prepared Environment.  Six fledgling concepts, each warranting refinement or replacement.  The task of crafting a set of enduring Montessori concepts for this curriculum will be the work of years and of many Montessorians and Montessori adolescents.  

I have also argued that the pedagogy of teaching human rights should exhibit a symbiotic relationship with the way struggles for human rights have and continue to play out.  I find this idea elegant… but it’s naïve to assume that because an idea is parsimonious, that the idea is also correct.  

Collectively, we need thousands of additional hours spent “sitting and watching” adolescents.  Working and talking with them is insufficient.  We must devote a great number of hours with adolescents when we have no role to play other than observer and scholar.  

And we will commit these hours, because our task is urgent.  Global warming, nuclear proliferation, institutionalized discrimination against gay, lesbian, bisexual, and transgendered individuals and couples.  The task of teaching a sense of humanity is urgent.  

Recall Montessori’s harsh but needed critique: “Those who want war prepare young people for war; but those who want peace have neglected young children and adolescents, for they have been unable to organize them for peace” (pp. 37-38).  

In other words, we are way behind schedule.  

As we take responsibility for the next 100 years of Montessori education, let’s place justice and peace education at the center of the adolescent curriculum.  Four-year-olds are ready to learn cursive, and 12-year-olds are ready to save the world.  
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Figure 1: A Timeline of the Story of Human Rights

539 BCE
Cyrus Cylinder (Babylon)

622 CE
Charter of Medina (Arabia)

1215
Magna Carta (England)

1648
Peace of Westphalia  

1776
Declaration of Independence (U.S.)
1789
Declaration of the Rights of Man and Citizen (France)
1795
Perpetual Peace: A Philosophical Sketch (Kant)

1848
Declaration of Principles of Women’s Rights Convention (Seneca Falls, NY)

1849
On the Duty of Civil Disobedience (Thoreau)

1862
Emancipation Proclamation

1863
International Committee of the Red Cross

1864
Geneva Convention

1870
Birth of Maria Montessori
1893
Women’s suffrage (New Zealand)

1917
Constitution of the Mexican Revolution 

1919
League of Nations

1920
Women’s suffrage (U.S.)

1923
Declaration of the Rights of the Child

1930
Gandhi’s Salt March challenges British rule

1938-45
Holocaust/WWII

1945
Hiroshima and Nagasaki

1945
United Nations

1947
Declaration of Human Rights (U.S. Catholics)

1948
Universal Declaration of Human Rights

1952
Death of Maria Montessori (age 81)

1961
Amnesty International

1964
Civil Rights Act (U.S.)

1966
Int’l Covenant on Civil and Political Rights (ICCPR)

1966
Int’l Covenant on Economic, Social and Cultural Rights
1968
Int’l Conference on Human Rights discusses reproductive rights

1969
Gay Liberation Movement

1971
Doctors without Borders

1978
Human Rights Watch

1979
Inter-American Court of Human Rights

1981
Convention on the Elimination of Discrimination Against Women

1989
Fall of the Berlin Wall

1984
Convention Against Torture

1989
Convention on the Rights of the Child

1990
Convention on the Protection of the Rights of Migrant Workers

1991
Apartheid ends in South Africa

1992
United States ratifies ICCPR

1993
World Conference on Human Rights

1993
International Criminal Tribunal for former Yugoslavia 

1994
International Criminal Tribunal for Rwanda

1998
Amnesty Int’l campaign on human rights abuses in the U.S.

1998
Augusto Pinochet arrested for human rights violations in Chile

1999
Slobodan Milosevic indicted for crimes against humanity in Kosovo

2001
African Commission on Human and People’s Rights

2002
International Criminal Court

2002
assertion of the human right to water

2003
draft of the Responsibilities of Transnational Corporations regarding Human Rights 

Figure 2: Inspiring Concepts, a Justice and Peace Curriculum, and the Story of Human Rights

	Unifying Themes
	Concepts from

the Story of Human Rights
	Justice and Peace Curriculum

Italics denote key Montessori concepts

	Intended target,

Inadvertent beneficiary
	The Wildfire of Dignity

Marginalized individuals struggle to transform their government, but in the process transform themselves.
	Practical Justice

Through self-discovery, adolescents complete hands-on exercises focused on social change.  In the process, the students transform themselves.  

	Innovative action from below,

Grudging acceptance from above 
	Unsung Heroes

Grassroots activists do the work.  

Moderate establishment takes the credit. 
	Radically Egalitarian School Governance

Through collaborative peer teaching, older students model for younger students how to play an essential role in community decision making.  School leaders overcome hesitation and entrust adolescents with vital community tasks.  

	Eutopian vision,

Incremental progress
	Kant’s Roadmap to Peace

Invariably, human rights reforms fall painfully short, but cumulative progress is clear over time.
	Civic Engagement Prepared Environment

Innovative efforts prepare the learning environment outside the classroom, and young adults explore the city and the land to initiate breathtaking civic engagement projects, some of which surely fail.  
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